Family education program about language and alternative communication: an
e-learning Brazilian model.
Many children and young people have difficulties in communicating through
speech. The techniques, procedures and resources developed in Augmentative
and/or Alternative Communication (AAC) aims, in short, to promote effective
communicative interaction among these individuals and their interlocutors. This goal
necessarily implies in training the communication partners of people who use AAC
or may come to use it (BEUKELMAN; MIRENDA, 2007; DELIBERATO, 2010). This
way, the family members are the interlocutors who need special attention (KENTWALSH, J.; McNAUGHTON, D., 2005).
According to Anderson et al. (2012) “Telepractice offers a potentially costeffective service delivery mechanism to provide clinical AAC services at a distance
to the benefit of underserved populations in the United States and worldwide”. It is
expected that Tele-AAC can help disabled individuals and their families in Brazil.
Considering the relevance of to develop different models of family education
in alternative communication, and the few systematized programs on this issue, the
goal of this paper is to present a Brazilian e-learning family education program
about language and alternative communication for families of non-speaking people
with disabilities aged between two and twelve years old. Thus, the research was
structured in two phases: planning and development.
In the first phase, the following actions were taken: goals definition, logical
sequencing of the content, structure in thematic topics, identification of literature
indicators, definition of each topic goal and the choosing of the audiovisual
resources.
The second phase, the development one, was divided into elaboration of
the textual content and of the audiovisual content.
Regarding textual content, the researchers followed these steps: writing of
the main texts, (2) selection of words to make up the glossary, (3) writing of short
guidelines/tips, (4) learners’ tasks definition of each topic, (5) text selection for
supplementary reading, (6) writing of the texts for the agenda, and (7) participant
guide writing.
The procedures for the audiovisual content elaboration were: (1) selection of
audiovisual resources, (2) definition of features and elements of the illustrations, (3)
making of illustrations, (4) animation production, and (5) opening course video
production.
The illustrations were made by a graphical designer following specific
instructions from the researchers about scenario features, characters and
communicative situations. The inclusion of the multimedia content in the virtual
learning environment was made by a webdesigner. Photos from UNESP AAC Lab
(LabTeCa) were used to exemplify the real AAC systems and resources. The
animation production was made using the GoAnimate software, in a version known
as GoPremium, that allows the production of FullHD videos. The pictograms used in
the program, as well as in the resources and AAC systems exemplified, are from
Picture Communication Symbols (PCS) (Mayer-Johnson, 1994) and from
Aragonese Portal of Augmentative and Alternative Communication (ARASAAC http://catedu.es/arasaac), under Creative Commons license.

The family education program, named Edulinca (the acronym of Educação
em Linguagem e Comunicação Alternativa, in Portuguese; Alternative
Communication and Language Education Program) consists of twelve topics with
multimedia content, including: text, images, animations and videos.
The twelve topics and their goals were defined as:
Introduction – How to use this course tools online?
Aim: introduce the virtual learning environment of Moodle platform and the
participant guide.
Topic 1 – Hello! Nice to meet you!
Aim: introduce the goals of the program and describe the desirable dynamics of
participation.
Topic 2 – How and why do we communicate? The role of all families in the child
language scaffolding.
Aim: introduce concepts related to language and communication, emphasizing the
different expressive modalities and the role of the interlocutor in the development of
communicative abilities.
Topic 3 – And the speechless ones? How can our kids learn how to communicate?
Aims: explain about the language development in typical and atypical situations.
Also, introduce alternative communication.
Topic 4 – Identifying children’s communication abilities.
Aim: help participants to identify the language abilities of their kids.
Topic 5 – What can help kids develop their communication?
Aims: provide technical recommendations for the language development in the case
of lack of orality or late one. Teach concepts on AAC.
Topic 6 – Selecting and elaborating resources for communication.
Aims: present AAC technologies and discuss the relevance of motor and sensory
abilities for the selection and elaboration of AAC systems.
Topic 7 – How to use the AAC technologies on a daily basis?
Aim: deepen the AAC concept, its systems, resources and strategies.
Topic 8 – How to elaborate and use the AAC technologies at home?
Aim: teach about AAC technologies, procedures and strategies for using them at
home.
Topic 9 – Helping the child use the alternative communication at school.
Aim: teach about AAC technologies, procedures and strategies for using them at
school.
Topic 10 – So, what have we learned?

Aims: assess the participants’ perception of the program and its results in learning.
Promote discussion about applying the AAC in everyday life.
Topic 11 – That’s the end of it!
Aims: summarize the previous content of the topics, encourage the application of
learning activities along with the kids and thank the participants for the collaboration.
Some activities were planned in order to promote active learning such as:
questionnaires and games about the content, demo videos of communicative
situations, propositions of activities with the kids using AAC in a natural environment
and discussion making use of forums and chat rooms.
The chat rooms and forum are instruments that allow the e-distance course
tutor to have contact with the participants and to have access to their perceptions,
thoughts and ideas. Thus, specific activities were planned to promote a dynamic
communication among the participants and to involve them as active learners.
The program is hosted in the Moodle platform of UNESP with restricted
access for now.
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