Introduction:
The Common Core State Standards (CCSS) were released in the United States
(US) in July 2010. They represent the first-ever effort in the US to establish a
common set of learning standards that apply across states and students. Since
the release, most states across the US have adopted the CCSS or similar
college and career readiness standards (CCRS) that apply to all students (ACT,
2011), including students with significant cognitive disabilities and/or complex
communication needs (CCN). In order to meet the standards, students need to
engage in critical thinking that involves discussion, collaborate with peers, and
build a foundation of information to use in developing new knowledge (Albert
Shanker Institute, 2011).
Main Argument:
Students with CCN face numerous challenges in accessing the academic
curriculum. To address these challenges, instruction must systematically target
both communication needs and the development of academic content knowledge
and skills. Many educators and clinicians find this a daunting challenge for which
they feel inadequately prepared (ASHA, 2012). Because the academic demands
of CCRS are more rigorous than previous standards and have a clear emphasis
on speaking, listening, and language from kindergarten through 12th grade,
educators and clinicians would benefit from professional development targeting
instructional strategies that highlight the importance of language and
communication.
Focus of Presentation:
Fortunately, the US Department of Education, Office of Special Education
Programs (OSEP) funded two consortia to develop alternate assessments for the
new standards, which include a professional development component. The
presenters of the proposed session are members of the OSEP funded Dynamic
Learning Maps (DLM™) Alternate Assessment Consortium. We will present
information about the system of professional development created as part of this
effort and show educators and clinicians how the free professional development
modules and instructional resources can support their work with students with
CCN and their efforts to support others who work with these students. This
information is directly applicable to educators and clinicians in English speaking
countries and may be helpful to others who can translate information from these
modules to instruction provided in other languages.
Based on the standards and input from 18 member states, the DLM team created
50 professional development modules covering general principles of instruction
and communication, as well as instruction for students with significant disabilities,
including CCN, in English language arts and mathematics. Each module is
available in 2 formats. Self-directed modules are available free of charge, online,
on-demand and require approximately 30-40 minutes to complete. To date,
more than 82,000 self-directed modules have been completed by educators and
others in the US, Canada, Australia, New Zealand, and non-English speaking

countries such as Germany, Saudi Arabia, and Cyprus. Facilitated modules are
also are available free of charge and are meant to be delivered to groups.
Facilitated modules require approximately 45-60 minutes and feature videobased content delivery and ready-made activities that are intended to help teams
and groups of professionals apply the content to their own experience. The
facilitated modules are especially useful to professionals charged with providing
training for others. All modules include fully prepared learning activities with
examples, and many also include videos of students with CCN engaging in
instruction. While all of the modules are relevant, those that particularly apply to
instructing students with CCN include:
• Beginning Communicators
• Symbols
• DLM Core Vocabulary and Communication
• Speaking and Listening
• Supporting Participation in Discussion
• Emergent Writing
• Text Comprehension: Anchor-Read-Apply
The DLM professional development system also includes a virtual community of
practice open to anyone who would like to participate. The virtual community of
practice includes discussion forums, a blog, and numerous downloadable
resources and materials. Resources with a particular focus on students with
CCN are:
• The DLM Core Vocabulary resources. These include: (1) a list of
research-based core vocabulary words ranked in order of utility for
communication addressing the standards; (2) a variety of printable
communication overlays created by the DLM professional development
team and several state members; and (3) downloadable set-ups for use
on several voice output communication devices.
• The information and materials needed to create alternate pencils for
students who cannot use a conventional pencil, pen or keyboard to
communicate through written text.
• Shared Reading Vignettes, which provide descriptions and examples of
what shared reading looks like with students of all ages who are at presymbolic, beginning symbolic, and early oral language levels.
• Text comprehension lesson plans
Content:
The content of the proposed session will address how to access the DLM
professional development website, a review of the available resources, and
discussion regarding which modules and materials are most applicable to
educators and clinicians working with students with CCN The presenters will
also highlight specific materials that can be used to promote ongoing language
and communication development in the classroom including how to maximize
participation opportunities for students who use AAC. This session will also
include video examples from modules and sources for free instructional

resources and materials that can be used when working with students across a
variety of ages.
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